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Foreword 

Transition from special edu­
cation to secondary voca­

tional education and postsec¬ 
ondary education, training, 
employment, and community 
living has become a special ed­
ucation priority of the Minne­
sota Department of Education. 
Efforts at defining the issues 
were initiated in 1981 by voca­
tional education, vocational re­
habilitation, and special 
education services in Minne­
sota. Shortly thereafter, the U.S. 
Department of Education, Of­
fice of Special Education and 
Rehabilitative Services identi­
fied the provision of transition 
services as a federal priority. 

Since that time the State 
Transition Interagency Com­
mittee (STIC) has been ex­
panded to include 10 agencies 
and organizations, a state inter­
agency agreement has been 
negotiated, a five year sup­
ported employment project 
has been initiated, a federal 
parent training grant was 
funded, the University Affili­
ated Program on Developmen­
tal Disabilities was established 
at the University of Minnesota, 
and became involved in nu­
merous projects, and a number 
of local model transition 
projects were initiated at the 
local level. All of these and 
other activities verify the inter­
est of many, many persons in 

Minnesota to become involved 
in resolving issues related to 
transition of students from 
school to work and community 
living issues. 

It would be impossible to 
individually thank all of the 
persons who have been and 
continue to be involved in re­
solving the transition issues. I 
would especially like to thank 
the members of the STIC com­
mittee for their many, many 
hours negotiating agency re­
sponsibilities and the Univer­
sity Affiliated Program on 
Developmental Disabilities for 
providing technical assistance 
in completing this Report. I 
would especially like to thank 
Barbara Troolin, Office of 
Transition, for her outstanding 
leadership abilities in negotiat­
ing and implementing state 
level strategies to encourage 
coordination of services at the 
local level for secondary aged 
students who are handicapped. 

Numerous activities, in­
cluding this Report, are but a 
beginning to the future efforts 
that are needed to fully 
ensure the coordination of the 
services for these students. 
Our real challenges are yet be­
fore us. 

Norena A. Hale, Ph.D. 
Manager, Unique Learner 
Needs Section 
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Introduction 

Meet Mee—She is 19 and 
nearing graduation from 

her local high school. Mee has 
received special education and 
related services support since 
elementary school. Her special 
education teacher, Mr. Allia, is 
trained to work with students 
with hearing impairments. A 
glance at her program plan 
shows activities like meal 
preparation, community 
awareness and work experience. 

Mee lives at home with her 
parents and a younger sister. 
Mee and her family enjoy soc­
cer, rental movies and church 
activities. One of Mee's 
strengths is her social skills. 
She always wears a smile and 
loves to meet people. Like 
most teenagers, she is enjoying 
her school experiences. 

Soon, Mee and her family 
will be faced with some very 
difficult decisions. What hap­
pens to students like Mee, after 
they leave public education? 
This "transition" for Mee, may 
be extremely difficult without 
thinking ahead about where to 
live, work and socialize in her 
community. Questions faced 
by families about looking for 
work, living away from home, 
having fun and using commu­
nity services are often asked 
too late for adequate planning 
to occur. 

Better and earlier planning 
to enhance opportunities for 
disabled youth are discussed in 
this Report. Picture Mee or a 
student with disabilities you 
know as the issues are dis­
cussed, needs of individuals 
are examined and suggestions 
are made to help resolve the 
dilemma of leaving school with 
nowhere to go. 

Background 

We all experience many 
common transitions as 

part of normal life. The time of 
graduation and leaving school 
is one of the most significant 
events in our lives. Finishing 
high school means a change in 
personal relationships. Com­
munities expect individuals to 
assume new roles and respon­
sibilities as adults. Success in 
our society often is measured 
by one's ability to work and 
live independently. Though 
most of us adapt successfully 
with little help, a certain 
amount of stress is experi­
enced by each of us and our 
family members at this critical 
time. 

At the present time, large 
numbers of students in special 
education are about to com­
plete their school career to 
confront the many new chal­
lenges of adult life. There is 
growing information that tells 
us that the goals of employ­
ment, community living, and 
social and leisure opportuni­
ties are not being realized by 

many youth with disabilities. 
Recent studies report that be­
tween 50% to 75% of working 
age adults with disabilities are 
not employed (U.S. Commis­
sion on Civil Rights, 1983). Par­
ents regularly note that 
insufficient coordination be­
tween schools and community 
service agencies is a significant 
barrier to the development of 
effective transition (Halpern, 
Close and Nelson, 1986; Weh¬ 
man, Kregel and Barcus, 1985). 

Minnesota's Response 
In response to these growing 
concerns, Minnesota has 
placed a high priority on im­
proving the transition experi­
ences of graduating special 
education students. The goal of 
this Report is to increase the 
awareness of policy makers, 
professionals, parents and the 
general public regarding the 
current status of Minnesota's 
efforts to assist students and 
families to make the successful 
transition from school to work 
and community living. 

Students and families are 
faced with many deci­
sions as they leave sec­
ondary education. 


